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Thank you to RKathryn Maxfield of Green Marker Studios for capturing so
much of our conference through her visual note-taking illustrations!



LISTENING AS PRACTICE

— The Invitation: When we

qTiRl (- 1l ] D) - placed paper at the
IR ' =L [\Y @A V. conference asking what
e, @B A% HETER pef:)ple were tafkmg away,
iyt § B AERS - - trying, and curious about,

@ =8 one word appeared more
; \ than any other: listen. But
this wasn't surface-level
listening—people wrote
about listening "with your
whole body," "with your
heart," about "checking on
that quiet child," about

0
d |
b l "giving children a minute to

respond.”

%mh on conversational Someone committed to

'”}urn-tahing shows that asking children "What do

What would need to change children need an average of you think?" and "I haven't

for you to genuinely wait, to >-5 seconds fo formulate ¢ thought of that!" more

- B G i se to an open~

iy S}:]c:;:ﬂt;]f;ft e r:iz::ion—'ye’r most oduH.Z often. Another person
wait less than one second . wrote honestly: "How often

3, before filling the silenc€ L shiidren I'm around don't
i h, themselves. feel heard and how | can do
What would it mean to design your day

S u
around listening rather than fitting ' —* aliioe Dertar

listening into your day?

HOWmight . Thisisn't ab9ut adding
P Cdm::;? Ch-ddren in your another technlque to our
tnicate to yo, repertoire. It's about

cy feel tulyheardp  fundamentally shifting how
‘ we show up. As one person

powerfully articulated: "My
success is not defined or
measured by having

children learn the next

What gets in the way of your listening
is it the noise of your environment, the whether
demands on your attention, oF

e )
something elsc?

e eensan i
F __: vards skill; it's in finding ways t-o
(( E Linning let them. be themselves in
2K picture the environment | help to
. o s create."
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FILM NEGATIVE

Walk into your space as i \.or the
first time. what does it
bout what

cmnmunicatc a
matters here?

N:’E'urologica} research shows that
natural elements (wood, plants,
natural }ighT) and curves (rather
than sharp angle.s) activate the
parosympo’rheﬁc nervous sysfem—our
res’r-and-diges’r response. The bright oy, .

primary colours and fluorescent
Iigh’ring common in early chi[dho‘od
spaces can actvally increase cortisol
Jevels in both children and advlfs.

FILM NEGATIVE

FILM NEGATIVE

Your space

What's on¢ clement you could so!'u.rl, |
naturalize, or make more responsive 10 L /
Srvous system
children's (and your own) NErvous systel

Spaces That Ground Us:

REIMAGINING OUR
ENVIRONMENTS

The Collective Vision: Something beautiful
emerged in what people want to try: a wholesale
reimagining of early childhood environments.
People wrote about wanting to create “cozy
corners in every location," making classrooms
"more green/forest-like," using "less light in the
room," making spaces "feel more grounded and
less industrial.” There were plans made for rocking
chairs, creating calming corners and provocations
in wagons, incorporating family photos on toys,
and even "a dog bed that everyone can use!"

This isn't about aesthetics for aesthetics' sake. It's
about understanding that our environments shape
nervous systems, invite or inhibit certain kinds of
play, and communicate what we value. The space
itself becomes a teacher, a co-regulator, an

invitation.
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/ BODIES. BRAINS, AND THE
COURAGE OF RISKRY PLAY

risky play s

engage in risky ovtdoo¥ play have
betfer risk assessment skilis 3""”? The Tension: A strong current ran through the reflections
i corlv;iefe:cen t I:‘“‘fp‘r:ivir you shared about understanding child development more
comes— ¥ : :
S g deeply—particularly toddler brains, play schemas, and the
rates in "safer playgrouﬂd.s have o : .
remained largely unchanged over distinction between chronological versus developmental
decades of increased safely age. People are hungry to understand why children do what
sE e they do. But knowledge alone isn't enough. Someone

named a real tension: "How to get colleagues to embrace
risky play and stop providing reasons why they can't.”

« Another wondered: "How do we get directors to understand

\ and support risky play in general ECE knowledge?"

What "reasons why We can'’ We understand children's developmental need for
have you heard (Or said) ab}‘-“‘_ challenge, autonomy, and yes—risk. We know toddlers need
risky play and whats the “":‘“ “more gross motor/ physical activity." We know one person

underneath each reason: who is taking away the importance of "meeting children

- where they're at." But we're working within systems that
sometimes prioritize some aspects of safety over what we
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The Weight of Truth and

ReconciiACTION

_The Reckoning: In reflection, one person wrote simply: "The realization of
what happened in the Residential School System." Others expressed
curiosity about "Indigenous ways of life," about "furthering reconciliation
within our programs," about whether "a regular person can write a Land
Acknowledgement or does an Indigenous person or Elder have to do it?"
Someone wants to “incorporate the Medicine Wheel teachings in
program.” Another wants "to create a nature ceremony to share with the
* children to make it matter and have meaning for them."
The honesty is ggoving—people naming what they don't know, asking
questions that feel vulnerable to ask. But reconciliationisn'ta
curriculum add-on or a land acknowledgement we recite. As someone
wrote about their takeaway. we need to learn "how to connect children
to Mother Earth." This is about relationship-to land, to Indigenous

people and communities, to truth, to a fundamentally different way of
% understanding our place in the world.
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How is learning about

Residential Schools and :
ongoing colonization tonfhat dOBSitme .
changing your actual E arthnm C}u’d"enlﬁant o
practice, your pedagog, Yotk 212y thay Mother
nderstanding of power? [t Igengusfmwflono .
SVStemg? fedge
| pegin your Anishinaabe language
) e |carning through a {ree, onlinG. sell
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y (o find out more!

A4 J

November 16 is Louis Ricl Day! How
b might you honour this day?

A The last residential ‘school in
Canada closed in 1996. This

; mecms' the yomgesf survivors
are in their early 30s. The

q impac’r_é of this 573Tem—which
N was e{p!iciﬂl__d_egigned to "kill

the Indian in the child"—ripple
through generations. Many of

the children and families in

outr programs carlty this history

‘d) in their bodies, their
~ relationships, their

communities.
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