STUDENT SUCCESS/FIRST YEAR SEMINAR TEAM




If you were able to teach a course on
anything you like, what would it be?

What about courses like:

= Pleasure, Pain and Nostalgia in Belle Epoque 3)

= The Criminal Mind agu
= Love, Desire, and Friendship E%?
= Utopia/Dystopia: Religion and Gender in Science Fiction

= Reflections on Women of Colour

=  How We Use Time in Everyday Life

http://www.artsci.utoronto.ca/current/course/fyh-1
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http://www.artsci.utoronto.ca/current/course/fyh-1

FIRST YEAR SEMINAR

A 2018-2019 Pilot

= Whatis it?

= Why we're doing it
Benefits
Pilot plan at CapU

Instructors wanted

STUDENT SUCCESS/FIRST YEAR SEMINAR TEAM




WHAT IS IT?

= High Impact Practice

= Designed to develop competencies
for post-secondary success

= Intentional curriculum framework
with emphasis on:
— Critical inquiry
— Frequent writing
— Information literacy
— Collaborative learning
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First-Year § s and Experi

Many schools now build mto the corriculum first-year seminars or
other programs that b small groups of students rogether with
faculty or staff on a regular basis. The highes-quality first-vear

experiences plice a strong emphasis on critical ingui
writing. information literacy, collaborative learning.
that develop students intellectual and practical competencies.
Firse-year seminars ean abso imvolve studenes with curting-edge
qQuestions in seholarship and with faculty members’ own research,

Common Intellectual Experiences
The elder adea of 2

modern forms, sug

ore™ curriculum has evolved i a variety of

as a et of required common courses or a
vertically ongamiged general education program that includes advanced
integranve studies and/or required participation in a learning
community (see below). These programs often combine brosd

sociery, ghobal interdependence—wath a
arricular optiom for students,

themes

. technology

variety of curnicular and cox

Learning Communities

The key goals for learming communitics are to encourage ntegration

across courses and to imvolve students with

of learning & questions”
that matter beyond the clasroom. Students ke two or more linked
courses a5 a group and work closely with one another and with their
ex explore a common ropic and/
or common readings through the lenses of different discplines, Se
deliberately link “liberal arts™ and “professional courses™; others feature
service learning.

professors, Many learning commun

Writing-Intensive Courses
These courses emphasize writing ar all levels of inaruction

vl across

the curriculum, including final-year prajects. Students are encouraged

to produce and revise various forms of writing for ditferent audiences

in diffierent disciplines. The effectiveness of this repeated p

“across the curricul

“has led to parallel efforts in such 2

quantisative reasoning, oral communication, information lireeacy

on some campuses, ethical inquiry,

g ts and Projects
Callaborative learning eombines bw key galy learning o work and
solve problems in the company of others, and charpening one'’s own
understanding by listening seriously o the insights of others,
especially thoswe with different backgrounds and life expen:
Approaches range from study groups within o course, 1o weam-based

nees,

asstgmiments and writing, to cooperative projects and rescarch.

LEAP
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Undergraduate Research

Many colleges and wnversioes are now providing research experiences
for sudenes in all disciplines. Undergraduare research, however, has been
munst prominently wsed in scicnee disciplines, With strong support from
the MNarior wence Foundation and the recarch community, scicntists
are reshapang their courses to connect key concepts and questions with
students” early and active involvement in syseematic investigation and
research. The goal is to involve students with acn contested questions,
rechnalogies, and the sense of

empirical observation, cutting-edg

whenst that conmes from working to aswer BNportant questions.

Diversity/Global Learning

Many colleges and wnaverssities mow eniphasiee courses and programs
that help students explore culiures, life experiences, and worldviews
different from their own. These studies—which may addres US.
diversity, world culres, or both—uoften explone “difficulr diffierences™
such as racial, ethnic, and gender inequality, or continuing seruggles
around the globe for human rights. freedom, and power, Frequently,
meercultural sudies are augmented by experiential learning in the
community and/or by sudy abroad,

Service Learning, Community-Based Learning
In these programs, field-based “experiential learning” with

COMMNITY partaers is an instructional strategy—and often a required

part of ¢
asres they are studyang in the curriculum and with ongeing effors o
analyze and solve probl <A key element in these
the opportunity students have to both apply what they are
learning in real-world sewings and reflea in a classroom setting on
their service expericnce
something back o the community i an important college outcome,
and that working with community partmers is good preparation for
eitizenship, work, and life.

aurse. The idea is 1o give stadents direct experience with

v in the commun

These programs model the idea thar giving

Internships

Internships are another increasingly commean form of experiential

learning. The idea is to provide student with direct experience ina

wark ser —ustially rebated wo their carcer interests—and 1o give

them the benefit of supervision and coaching from professionals in
the field. If the internship s taken for course credit, students complete
a project or paper that is approved by a faculty member.

Capstone Courses and Projects

Whether they're called “senior capstones” or some other name, these

culminating experiences require students nearing the end of their

college years to create a project of some sort that integrates and

applies what they've learnced. The project might be a research paper, a

perfory a partfolio of “best work,” or an exhibit of arwork,

romental programs and, increasingly,

Capstones are offered both in de

in general education as well,




What Makes FYS High Impact?

e 21st Century Challenges: Autonomy - Mastery - Purpose ;80
e Engagement through Self-Direction 29
e Overcome Functional Fixedness: Intrinsic vs Contingent

e Evidence of Effective Educational Practices - 27 Institutions

e Opportunities to reflect on and integrate learning (n=27)
e Interactions with faculty and peers (n=24)
e Frequent, timely, and constructive feedback (n=18)
e Relevance of learning through real-world applications (n=17)
e Public demonstration of competence (n=15)
e Experiences with diversity (n=15)
e Significant investment of student time and effort (n=14)
e Performance expectations set at appropriately high levels (n=13)

Skipper, T. L. (2017). What makes the first-year seminar high impact? An exploration of effective educational practices. (Research Reports No. 7)
Columbia, SC: University of South Carolina, National Resource Center for The First-Year Experience & Students in Transition.



What Makes FYS High Impact?

® FASSFirst - 10 pilot seminars for domestic first-year students

® Arts One- 18credits - 1st year English, History, and Philosophy

® Coordinated Arts Program - 18 credits - 1st year Humanities,
Social Sciences, and Creative and Performing Arts

® First Year Initiative - # of specific programs

STUDENT SUCCESS/FIRST YEAR SEMINAR TEAM " S |


http://artsone.arts.ubc.ca
http://cap.arts.ubc.ca

Why We’re Doing it- Pilot

Strategic Plan Academic Plan

Integrated academic support Academic programming

Retention and completion Whole person education

Student Success

Retention

Student satisfaction

STUDENT SUCCESS/FIRST YEAR SEMINAR TEAM

Ops Plan

® Program innovation
® More students on
campus

% CAPILANO
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Benefits

CapU
Pedagogical
experimentation
Collaboration
across Faculties
Intentional Faculty
framework
Deeper facilitation

Students

STUDENT SUCCESS/FIRST YEAR SEMINAR TEAM

e Retention
e Positive WOM
® Graduation rates

Sets academic expectations
Enhance student engagement
Student - faculty interaction
Peer relationships

Proven beneficial in overall
academic career
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INTENTIONAL CURRICULUM EXAMPLE- NAU

Traditional Lower-Division Courses

Infrequent, high-stakes assessments
concentrated at the middle to end of term

Slow start with little feedback early in term

Lecture focused

Offers primarily summative feedback

Minimal peer interaction

Study skills assumed

Attendance is assumed or optional

Sections are uncoordinated and may vary
significantly across instructors

FYLI Courses

Frequent, low-stakes assessments spread over
the semester

Graded low-stakes work due in the first two
weeks of class

Never 100% lecture; employs a variety of
pedagogies and learning activities

Uses GPS to give early formative feedback

Includes peer interaction such as group work; peer
TAs may attend class, meet individually with students

-~

Class addresses discipline-appropriate study
skills and how to develop them

-

Attendance and/or participation are mandatory
and count toward the grade

Coordination plan is in place to ensure

STUDENT SUCCESS/FIRST YEAR SEMINAR TEAM

communication and consistency
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PILOT PLAN AT CAPU

e What distinguishes the First Year Seminar Program at Ff’r" ?

= Pilot- 5 courses
= Dust off your ‘secret’ course outline
= Example coding

— TOUR 199

— MOPA 199

— HIST 199
— BADM 199

= Elective within programs (open to all)

= Cap Core Integration theme:
— Culture & Creative Expression

— Self & Society
— Science & Technology
STUDENT SUCCESS/FIRST YEAR SEMINAR TEAM ’7 CAPILANO
UNIVERSITY



Requirements of Faculty

= FYS PD session(s)

— Learn more about FYS structure
— Review courses, develop plan

= Fall semester- FYS Pilot Team
— Develop assessments
— Monthly FYS team meetings

= Spring semester
— Launch!

STUDENT SUCCESS/FIRST YEAR SEMINAR TEAM % C A
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Application Process

= Complete online form

= Reviewed by FYS group:
— Cyndi Banks
— Robin Furby
— Laura MacKay
— Stephanie Wells

= 1 per Faculty area

STUDENT SUCCESS/FIRST YEAR SEMINAR TEAM .’ C A
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Application Process

= Why do you want to take part?

= Why do you think students would want to take the course?

= Summary of your topic for development

= Cap Core theme

= What do we need from DAC?

R 0  ASSOCIATE VICE-PRESIDENT STUDENT SUCCESS

Bridget Phillips
bridgetphillips@capilanou.ca

Executive Assistant, AVP Student Success
604.986.1911 ext. 7624

Attn: Bridget Phillips, Centre for Teaching Excellence

* Full name:

® Faculty/School:

® Describe why are you are interested in taking part in the FYS pilot.

o Email address:

o Office telephone local:

= FYS - Expressions of Interest Form - April 2018.pdf

STUDENT SUCCESS/FIRST YEAR SEMINAR TEAM

%

CAPILANO
UNIVERSITY




THANKS!

AN (UTSTANDING
STUDENT EXPERIENCE AT
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