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Project START Core Values
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KEY ACTIVITY
SPOTLIGHT:
PEER TO PEER
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Follow START on Social Media

Facebook: STARTProjectMI

Twitter: @STARTProjectMI
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START’s Compelling Why

Ensuring equity because all students need to
be taught in inclusive settings with peers by
caring staff prepared to deliver
evidence-based educational and behavioral
supports.
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jeeds of Stu
‘with Autism Spectrum Disorder (ASD)

Supporting Students with ASD -
Key Points
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STAR

Access to Materials

Handouts
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Foundation for teaching and behavior support:
Relationships and Rapport Building [ Trust

START
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https://www.gvsu.edu/autismcenter/early-childhood-resources-and-tools-484.htm

Pairing (= Rapport building)

The goal of pairing is for the child to enjoy being
with the instructor. The child should not want to
escape.

When a child comes to learn, great things happen

The instructor becomes the big chocolate chip
cookie
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* Identify fun activities for pairing <

« Only do these fun activities with you or during a specific time

« Choose activities that are better with you (bubbles, toys you turn on, books you
read)

* Associate yourself and words with good things

* Avoid placing unpleasant demands during pairing activities

* Even prompting can be viewed negatively
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Pairing during Teaching

Associate yourself with a reinforcer before instructional
demands start. (i.e., when you first meet a child, when you
start your day, when the child is having a difficult day)

Best types of reinforcers for pairing:
« are controlled by you

can be delivered multiple times in small amounts

go away by themselves and don’t need to be taken
away (e.g., bubbles)

are better with you than without you (e.g., toy that turns
on, reading a book, push on a swing, tickles)

O'oThe best activities and reinforcers happen with people

START




Pairing: Bucket Analogy (+ or -)

A child comes in with a learning history
* The bucket could be empty/neutral and you can fill it or take away.

* Achild might come with a negative learning history and you need to do extra
to just get in the positive.

Each time you have a positive pairing, you fill the bucket

Each time you have a negative interaction, you take away

Being consistent and following through, even with a problem
behavior, does not have to take away from the bucket if you
have established a positive, trusting relationship.
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Avoid the “oh shoot!” moment that wipes out
rapport and trust

Even 1 negative feels bad so be careful how you
deliver it
* One “oh shoot!” wipes out 10 atta boys”

* Puts the child on edge for the next bad
moment

Consider how to manage situations that are
predictably negative like asking children to
transition from preferred activities
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PREVENT-TEACH-REINFORCE-RESPOND

START




Prevent Teach Reinforce

Respond

that is interesting, [pcceptable way.
engaging and Examples:
motivating. C

‘Address the antecedents|| Teach behaviors or | Reinforce appropriate
or triggers of problems. | adaptive skills that | behaviors using verbal
Create a positive, allowthe childto | praise, access to

predictable environment | Meet needs in amore | preferred activities or

items, or a reward
system.

skills, | Eliminate

break

self-regulation, play, | for inappropriate

behaviors.

Respond to problem
behavior in a calm,
consistent way.
Minimize physical
prompting and talking
during difficult situations
Use a behavioral script to
increase predictability
and consistency.
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Early Childhood Universal Supports Checklist

Create mearingtl, ieveresing actiis

Giveasistonce with an actity o expecaton

Schecuie snacks | 1000 sccoring 0 the needs o he hiren

Aermate movement acives wihseated acviies

Provce ranston cues

Incress postive atention for

ananioren

Incress swenmon forseciic

sporosrise benaviors

Decrease aention for inapproprist benaviors

Wiy e Task

o ake easer
« ke chorer

- Alowbresks

Make thetask mare enjoyobie:

+ Embed prefered actes

+ Buldin 1 0o, we do,you &
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Antecedent Strategies to Prevent Challenging Behaviors

Universal Strategies:

* Meaningful, interesting activities with support

* Daily schedule

*  Expectations and routines clear

* Environment informs activities

00
STA\RT * Provide transition cues

Set up an environmental structure

CLAMS, engaging circle time with OTRs, prompting

Schedule snacks / food according to the needs of the children

Alternate movement activities with seated activities

Comment in the Chat

How do you use these

strategies in your
setting?



https://docs.google.com/document/d/1a_HRbsxDzMtNd7fDv3tkfMR9bc7Kvnt2/edit?usp=share_link&ouid=101396261549904896690&rtpof=true&sd=true
https://docs.google.com/document/d/1RWuRVtxylU38lQszAjKJxYCH2YjVYVBw/edit?usp=share_link&ouid=101396261549904896690&rtpof=true&sd=true

Antecedent Strategies to Prevent Challenging Behaviors

Universal Strategies:

¢ Increase positive attention for all children

How can this look?
Why would we do this?
¢ Increase attention for specific, appropriate behaviors
What does this mean?

¢ Decrease attention for inappropriate behaviors

00
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Use Behavioral Momentum

* Use behavioral momentum: start with 2-3 easy requests to get positive
responding, then make the more difficult or less preferred request

After successfully completing each request, acknowledge the child. Once
you have momentum, you can intermix more difficult or less preferred
requests.

Start the day with “likely” or “preferred” behaviors, games or activities,
such as “Simon Says,” team guess of a teacher’s selected mystery animal,
or reading a high-interest story.

START

What does this look like?

Our 2 year old dog: My older daughter: Your Child:

Hand her a plate Show Daddy your car

*which one is her least
preferred?

“Thank you”

*what is the less likely
activity here?

. Sit + “Will you take it to the = Daddy puts hisvh_and_out asa
kitchen.” gesture to put it in hishand
- lay “The dishwasher is then says thank you.
P empty so0 you can put it = Daddy asks for a fist bump
aw in there.” and then asks for a high five.
Roll over + “There might be a couple = Daddy says “Do you want
glasses by the sink that the tissue or cloth?
“Yes!” can go in too.”

“Great” Let’s blow your
nose.

*what is the less likely behavior
here?

START




Modify the Task

Make the task more enjoyable

* Make it easier WH il Wf

* Make it shorter RN,

* Embed preferred WETH JQY
* Allow breaks W %,

* Embed easy tasks that child has mastered P 0k ﬁﬂ

Build in “I do, we do, you do”
Offer choices

START

Offer Choices

Pick a snack

Pick their own seat location

Choose a group or friend

Pick a game

Choose their own book

Decide which songs the group will sing
Choose a color, shape, letter, number
Choose from a reinforcer list

START
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STUDENT CHOTCE TS MORE THAN STMPLY
PLCKING A TASK. 11°S ABOUT OWNING THE ENTIRE
LEARNING PROCESS.

o SemeeR

Embedding Choices into Classroom Activities

Circle ‘

Snack

Centers

Recess

START




Say it Once and Follow Through

* When you ask a child to do If you have told a
something and you don’t follow hil th
through what happens next time? c !d a thousand
times and he

* Say it once, if the child is not R ocs not
successful, prompt for success L:Qder?i_ond,f
en iTis NO
) the child
¢ Always follow through and you will e e

prevent many problem behaviors in

the future. ‘Iow learner.
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Increasing Reinforcement and Positivity in
the Classroom is a Prevention Strategy

* Saturate the environment with
positive consequences that

increase behavior in the future
(non-contingent reinforcement)

* 5:1 Behavior Specific Praise

* Meaningful, natural rewards
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Visual Supports as Prevention Strategies

START




Visual Supports as a Prevention Strategy (Good idea.)

START

Visual Supports as a Prevention Strategy (Better visual!)

START

Transition Supports

¢ Check the Schedule
 Transition card or object

¢ Making transitions
positive

START




Transition Supports

Visual Supports

My hands are
by my side
Im standing
straight and

My eyes
are looking
towards the
front
Im ready for the
B hall Shh!

Pre-corrects

tall

Marshmallow
mouths and toes

Quieftly in the
hallway everyone
goes,
with marshmallow
mouths and
marshmallow foes

B
Identifying Interventions
Purpose of the Prevention Strategies Teaching Strategies Responding
behavior Strategies
T Fedul g *Tcrease renforcement
b task steps communicate “help”to |  for effort
. . 11 .

Studont dossn’t | setting) » Teach the student to

UNDERSTAND | o ¢ ‘pecform the

the task/ Getblty | seudent level task/activity

« Have peers model the task

2.

Student doesn’t

Gttty

+ Tise behavioral with easy.

« Offer choices

more difficultess-preferred tasks) appropriately request | for effort
o Use fist-then with cues for choices following the task. “break” « Implement token
reward system with
o Use accommodations’ modifications to make task more specific, individually-
identified rewards
o Incorporate studeat interests within the activity (6.6, counting whea task is
objects are superimposed on studeat’s favorite animal) completed
o Start with participation in the actvity in small incremeats * Re.preseat task when
(minutes or less), followed by breaks; gradually increase calm

participation requirements

o Stast with participation for only the last feww minutes of the
activity rather than the eatire activity

« Implement peer prompting (peer makes the request or takes
student by the hand) or have peers model behavior
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Antecedent Strategies to Prevent Challenging Behaviors

No o, ON =

START

If the child screams at transitions...

If the child can’t stay seated in one spot on the floor...
If the child runs down the hall...
If the child dislikes music time...

If the child consumes wood chips at recess...

If the child hits himself when you ask him to do work...

If the child insists on the train at play time and won’t share...



https://docs.google.com/document/d/10o4Ucf8R4cch_SIhLgbxEADT2kfvpg79/edit?usp=share_link&ouid=101396261549904896690&rtpof=true&sd=true
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Prevent, Teach, Reinforce, Respond Model

\

Prevent Teach Reinforce' Respond
Address the Teach behaviors or /?e'mfurce appropriate Respond to problem
antecedents or triggers | adaptive skills that | behaviors using verbal \| behavior in a calm,
of problems. allow the child to praise, access to consistent way.

Create a positive, meet needs in a mord | preferred activities or Minimize physical

predictable environment | 2CcePtable way. items, or a reward rompting and talking

that s interesting, Examples: system. uring difficult situations.

engaging and C skills{ | Eliminate se  behavioral script to

motivating, self-regulation, play, || for inappropriate fincrease predictability
break behaviors. and consistency.

/

START
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Presenting Instruction

When there is a connection
between a behavior and a
consequence that results in
an increase in the behavior
in the future...you have
reinforcement.

Differential Reinforcement

When the behavior you want to increase happens, you provide the reinforcer

quickly and positively. Provide reinforcement contingent on behavior.

When you do not get the behavior you want to increase, you do not provide

the reinforcer

START

COFC
GOES

WHERE

reinforceimeint.

goeuds:
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Making Reinforcement Visual

® Visual charts are used to increase a behavior

Pieces may be reinforcing; seeing the puzzle done may be reinforcing; finishing
the task may be reinforcing; or a tangible item may be delivered upon
completion

Pieces are not taken away
g&, *CAPTAIN X =

AMERICA-

A Reward is not the same as
Reinforcement

Something is a reinforcer if it increases the
behavior that occurred immediately before the
reinforcer was delivered.

START

Reinforcement

Reinforcement is delivered contingent on the correct
behavior. What does this mean?
+When the behavior you want to increase happens, you provide
the reinforcer quickly and positively
*When you do not get the behavior you want to increase, you do

not provide the reinforcer
WHATEVER
You

PAY
; ATTENTION To
o 'F DEVELOPS

START




Reinforcement

«Pair tangible reinforcement with social reinforcement,

including specific praise

*Use descriptive praise
*“You have your shoes, that’s great. Now we can go outside.”
*“It is a car. Here you go.”

*Try not to say “good job” a zillion times

START

Types of Reinforcers

Child lines up at the door quickly and he
gets to be line leader.

Attention, high five, tickles

Swing, iPad, game

Food, toy
Sticker, check
Break

What is something Reinforcing for You?
Type it in the Chat.

START :

Using Reinforcement

Are you varying the reinforcers?

Is the reinforcer powerful enough
for the task you are asking the
child to complete?

START




Using Reinforcement

Are you reinforcing?

START

Prevent, Teach, Reinforce, Respond Model

Create a positive,
predictable
environment that is
interesting, engaging
and motivating.

meet needs ina
more acceptable
way.

Examples:
Communication
skills, self-regulation,
play, break

preferred activities or
items, or a reward
system.

Eliminate reinforcement
for inappropriate
behaviors.

Prevent Teach Reinforce Respond
Address the Teach behaviors or Reinforce appropriate Respond to problem
antecedents or triggers | adaptive skills that | behaviors using verbal [ behavior in a calm,
of problems. allow the child to praise, access to consistent way.

Minimize physical
prompting and talking
during difficult situations.
Use a behavioral script to
increase predictability
and consistency.

START

Smiling Mind

START

Angry Reaction



https://docs.google.com/document/d/1a_HRbsxDzMtNd7fDv3tkfMR9bc7Kvnt2/edit?usp=share_link&ouid=101396261549904896690&rtpof=true&sd=true
https://www.youtube.com/watch?v=6CCEYJ82rl4

How to Respond to Challenging Moments

1. Press the Pause Button and model calm (verbal and non-verbal)

2. Fewer words are better, but if you talk to the child, speak in a calm, quiet
voice and acknowledge the child’s experience

3. Consider what about the environment can be changed
. Calmly escort the child to a quiet place

. Try distracting the child by using an interest area topic
. Find a comfort item

4
5
6
7. Reduce sensory stimulation

START

If you are still feeling emotional, ask yourself...

* Am | having a power strugg;le wnh thls child? (e.g., He must do
what | ask because | am the adult

* Am | taking the child’s behavior personally? (e.g., Why does
he always do this to me?)
* Consider the invisible suitcase

* Do | need to step out of the situation and pass to a team
member?

START

Thinking about the Function
of a Child’s Behavior

oY IS THA ro’
START
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It's all fun and games
until someone figures
out the FUNCTION of
your BEHAVIOR!

som@cards

user card

Why “Think Function”?

* A functional behavior assessment (FBA) is a good process to
develop a hypothesis about the function of behavior but it
takes a lot of resources and may not be necessary for many
young children.

* Thinking function allows us to implement interventions
immediately and prevent larger problems from developing

START

Identifying Interventions: Some Possible Functions of
Problem Behavior

START

1.

Child doesn’t understand the task/ activity

2. Child doesn’t like the task/activity

3.

4. Child is easily upset by mistakes or something that is not
ight”

Child wants an item that’s not available

“rigl

. Child has difficulty with transition from preferred to

non-preferred

. Child has difficulty with change or unusual events
. Child desires interaction, but uses inappropriate

strategies to gain attention from others

. Child avoids interaction with others
. Child’s behavior appears to be comforting or internally

pleasing




Identifying Interventions

UNDERSTAND the task/
activiy

Student doesn't LIKE the

(home, 1:1 seting)

# Use accommodations’ modifications to modify the
task to match student level

* Have peers model the task

* Use behavioral momentum (begin vith easy fasks then
move to more diffcultles-preferred tasks)

o Use firstethen with cucs for choices following the task

* Offer choices

* Use accommodations’ modifications to make task
more interesting

Purpose of the Prevent Teach Reinforce and
behavior Strategies Strategies Respond
Strategles
7 « Use a mini schedule/ task down | » Teach smdent * Increase
. and depiets task steps “help” to request support ceinforcement for
Student dossi't « Pre-teach the task in a non-threatening environment | » Teach the student to performm the fort

taskactivity « Prompt to sucess

* Increase

* Teach student to appropriately
K ceinforcement for
fort

request“breal
* Implement token
reward system

iy Comig s e S on s el
ot hen e
S piptioni o sty i sl o
Praive i
g et motes e s E
00
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Behavior Planning - Child version
Prevent Teach Reinforce Respond

START

Child Example — Child doesn’t understand the task or like the task

Prevent

Teach

Reinforce

Respond

Offer Choices

peer

completion

START

Use a mini schedule

Sit by a preferred

Use a Paw Patrol
picture/puzzle as a
visual for steps to

First-then

Stamina — using

shaping minutes

Delay tolerance
(waiting)

Attention and
behavior specific
praise for staying
with the task for 5

When the child
refuses to complete
a task, remain
neutral. Redirect to
the task using mini
schedule

Neutral/matter-of-f
act response during
whining with a
positive response
once the child is
back on task
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Before We End, Let’s look Ahead ...
Foundational Skills for School

v
v
v

Engagement and participation
Independence
Social initiation and responding

- Communication of wants and

needs
Imitation

START

v Following routines

- Sitting and Attending

. Following instructions

- Accepting no and redirection
- Delay Tolerance/Waiting

v Making choices

v Transitions

v Self-regulation

START

kmiller@sisd.cc
lowem@sisd.cc

START
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